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In this, the 34th edition of Primera Clase,
we’ll be looking at some tricky areas. An
article from the UK looks at the roles and
responsibilities of teachers in a multicultural,
multiracial society. Two Macmillan
Heinemann authors offer some ideas to
encourage learner autonomy in secondary.
And from Galicia, some great activities and
tips for teaching very young learners.
Have you got something you’d like to say to
your teaching colleagues around the country?
Would you like to share your favourite
activities with the rest of us? We’re always
looking for new material to publish in Primera
Clase, so why not send us something?
Remember we are a registered magazine with
our own ISSN number. Go on, phone, fax or
e-mail (tim.nolan@sev.heinemann.es), we’re
looking forward to hearing from you!

H e i n e m a n n

C L U B  C O R N E R

Winners this term
This term's prize winners in the Heinemann Clubs are: AMSALFED and TNDOMPED (Primary), COMONJOS and CNFORCON
(Secondary), and MAEOIDAO and BAIENVIA (Forum). Congratulations! Call us on 91.391 38 35 and we will send your prize
to your centre right away.

The Heinemann Christmas Card Competition 5th Edition
Many thanks to all the schools that participated in our competition. We received hundreds
of colourful designs and, as always were really impressed by the imagination and creativity
that went into all of the drawings. Congratulations to EVERYONE that participated and
especially the winner,  Carla Parra Segura, from Colegio Prats de la Carrera, Palafrugell -
 Girona. Also, we would like to mention the Christmas Cards sent by Clara Ponce Antolín,
Dundee School of English, Leganés - Madrid; Carmen Belén Sáez and Sandra Olmos, Colegio
Ntra. Sra. de Loreto, Santiago de la Rivera - Murcia; Ainoa-Yaiza Albreda, Colegio Prats de

la Carrera, Palafrugell -  Girona and  Mª del Carmen García Gómez-Larios, Colegio Sagrado
Corazón, Málaga, for their quality and originality.

Video 2000 Competition
We’d like to congratulate all of the students and teachers that took part in the Video 2000 Competition. Well

done! Thanks to you all we have enjoyed hours of fun watching the excellent entries you sent us. Many thanks
to everyone who took part.

As always, due to the high standard of the entries, it was really difficult to decide on a winner for each
category, however, after much deliberation we chose:

Primary winners, the 4th form of CP Bernat de Riudemeia, (Argentona, Barcelona) as winners of
the primary category for their production of Super Circus.

Secondary winners, 2nd ESO  class at Colegio San Miguel Arcangel, San Miguel, Tenerife of
secondary for their original works, Mr Pérez and His Pupils and The Competition.

Well done! Both schools will be receiving a fantastic new pentium computer. We hope
you enjoy using them as much as we enjoyed your videos!

Although there are only two prizes, we’d like to make a special mention to another
two outstanding entries; Colegio La Salle, Reus for their wonderful First Halloween

Party and Colegio Ayalde, Bilbao for their special rendition of Goldilocks and
the Three Bears.

Thanks again!
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Early Years Teachers Anti-Racist Network (EYTARN) is a non-
profit making organisation with charity status that is dedicated
to promoting equality in education for children of all cultures.
It operates in the UK, organising in-service teacher education
courses, seminars and conferences on race equality and multi-
cultural issues, as well as producing publications and teaching
materials for pre-school and primary teachers. Lorna MacNab,
a primary school teacher from Liverpool and EYTARN Teacher
Trainer and Administrator, states the case for the teacher’s role
in ensuring a just and fair future society for all.

Surely we all agree that all children are entitled to grow up
without fear, feeling secure, happy and able to realise their full
potential. Opinions differ, however, as to how we achieve this.
As teachers, what are our roles and responsibilities in a multi-
ethnic, multi-cultural and multilingual society?

We live in a diverse and increasingly multicultural society in a
multicultural world. I believe we need to understand, respect
and enjoy diversity without attitudes of superiority, bias or
prejudice. We must want to build an equal society that offers
everyone equal chances and which challenges any barriers that
discriminate against any of its members.

The part the school, and particularly the primary school, plays
in this is crucial, encouraging at this early stage, the development
of positive attitudes towards all members of society and the
development of self worth.

I firmly believe that as teachers we must have a commitment to
providing a multicultural, antiracist education that will enable
children to become active, effective members of a democratic
society.

WHAT CAN WE DO?
We can include and value...
• the contributions of all the children in our classroom
• the contributions to society, social, cultural and political,

made by different ethnic groups and individuals
• the perspectives of different ethnic groups
• positive non stereotyping information about different ethnic

groups

We can encourage...
• children to develop positive attitudes about people different

from themselves
• empathy and understanding, the ability to walk in someone

else’s moccasins
• interaction between children from different ethnic groups

in learning activities
• children to bring stories of their everyday life into the

classroom as part of their learning
• children to think critically, to consider different opinions,

to analyse information and to make up their own minds
• children to recognise the interdependence of individuals and

how their actions can effect the lives of others
• a global perspective so that children can understand that the

actions of one nation can have effects on the whole world.

We can be aware...
• of the need to assess our own attitudes, prejudices and

opinions about different ethnic and cultural groups
• that the range of resources - books, music, art and display

should reflect the lifestyle, culture and traditions of the
widest possible range of communities, providing a stimulating
and interesting environment and demonstrating our
commitment to cultural diversity

• that our own education may have been monocultural and
that we may need to extend our knowledge of diversity

• that teachers are a very important factor in the lives of
children and the interaction between children and teachers
is a major part of the educational process

• that the conditions for success depend on mutual respect,
tolerance, open-mindedness and a range of teaching methods
which support and encourage children to have an active role
in their own learning and participation in decision making
in the classroom. Children need to have first hand experience
of democracy.

WHAT ELSE?
Many international charities have developed learning materials
containing lifestyle information about children of different cultures
and in developing countries. Try:
www.bbc.co.uk information and lesson plans for primary
teachers in geography and religious education, also, useful links
www.oxfam.org information, projects and lesson plan ideas
on developing countries including photographs
www.britkid.org anti-discrimination site: games, quizzes and
information built around a group of black and white British children
www.cre.org site of British Commission for Racial Equality
– good links to antiracism sites
www.diversity-onLine.org racism in the news – information
from Europe in general
www.cafod.org.uk/index.htm information, teachers'
projects on developing countries

PEN PALS
Set up a ‘pen pal’ exchange with a school in a different country
which you know is likely to have children with a wide variety of
cultural backgrounds or just different to the children in your school.

CELEBRATIONS
As well as preparing activities for conventional festivities like
Easter, Halloween, etc., look into days that are traditionally
celebrated by other cultures different from your own.
Some important dates for this year are:

April 5 – Islamic New Year (1421)
June 6 – Chinese Dragon Boat Festival
September 30 – Rosh Hashanah, Jewish New Year (5761)
October 26 – Diwali, the Hindu Festival of light, Hindu New

             Year
November 27 – the month of Ramadan begins, Muslim fast

   from dawn to dusk

Find more information about these and other festivals from:
SHAP Working Party on World Religions in Education, 36
Causton Street, London, SW1P 4AU, UK. – Calendar and notes,
Teachers’ handbooks and journals.

You can find out more about EYTARN from Lorna MacNab by
e-mail at lorna.macnab@lineone.net
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As a teacher of early learners in Educación Infantil I am very
aware of the role teachers play in inititiating children's experiences
of a foreign language, and of the consequences for future learning.
It is so imporant to get them off to a positive start by making the
language class fun, stimulating and as natural as possible. In
order to do this we need to ensure that the activities we choose
to do in the classroom follow a child’s natural development and
that they are within their capabilities.

When preparing an activity to take into the infant classroom for
the first time, the following questions should be considered:

• Does the task involve activities that the pupils would enjoy
doing in their mother tongue?

• Is the language involved natural? Would the children say this
 in L1?
• Are the skills required to carry out the task within the

pupils’cognitive and motor skills?
• Can I physically organise the activity? Trying to form a circle

with a group of 25 three year olds can be a major task!
• Where are we going to do the activity, at the tables, sitting on

the floor, working on the wall etc.?
• How long will the activity take?

If the responses are generally positive, then go ahead. However,
after the first experience you may find that the activty needs
adapting or developing before you use it again. If things don’t
go quite as planned, it may not be due to a fault in the activity.
All children have individual likes and dislikes and have good
and bad days. The same activity may well turn out very differently
on another day or with another class. Don’t be afraid to give it
another try.

The following activities cover a variety of objectives, skills, use
of classroom space and timing. I’ve included some tips on
classroom management.

STARTING THE CLASS
Small children generally like a degree of routine, they feel
comfortable when the know what's going to happen. It's a good
idea to have a set way to start the class - singing a Good morning
song, saying a particular rhyme, greeting a toy, etc. Nevertheless
once the pupils’ interest is waning, change the activity.

USING A TOY
The most important thing is to choose a toy that is attractive and
that the children can relate to. Toys that have an element of
suprise (they jump or talk) are particularly useful.

TIGGER (from Winnie the Pooh by AA Milne)
• First introduce the toy by taking it round

the class saying "Hello! I’m Tigger".
• Invite the pupils to greet the toy. If they

don’t respond at the beginning, explain (by
using gestures or using L1) that the toy is
sad or that he is going to go away.

• When a pupil responds reward her either
by the toy giving the pupil a kiss or by
letting them touch the toy.

After this, the toy can used throughout
the class to catch pupils’ attention, to
quieten down those noisy moments or
whenever an element of control is needed.

• Explain (in L1 if necessary) that Tigger
is a very special friend, but he’s always
watching them.

• Place him somewhere where he can
easily be seen by all the pupils.

• When you want Tigger to intervene, clap,
point to him and say or gesture that
Tigger is angry.

• If you are using a toy that has any special
feature (it jumps, walks, speaks etc.), then tell the pupils that
as long as they are good the toy will do something special at
the end of the class.

You may have to repeat the procedure a few times but the pupils
do respond positively when they are used to it. This way you
avoid having to shout and it is a calmer method of imposing
control. However it must be said that the effectiveness will only
last for a limited period of time. Then a new toy and situation
should be introduced, eg Teddy’s sleeping, don’t wake him up!

CIRCLE OR TRAIN ACTIVITIES
Forming a circle or train with 25 little children isn’t as easy as
it sounds. It can be extremely time consuming and if you aren’t
careful it may result in chaos! I always try to follow the same
procedure.
• Explain in L1 that the pupils can only come to join the train

(or circle) when you call out their name.
• Stand where you want to position the train. Say Hello Rosana

and gesture to the pupil to come and hold their hand.
• Invite another pupil to come and ensure he

holds hands with the previous pupil.
• Continue in the same way until you have all

the pupils in the train.
• Once pupils are used to this method, you will

be able to call them out quickly and still form
the train in an orderly fashion.
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COLOUR TRAIN
Trains are a fun way of practising certain lexical areas, colours,
classroom objects, numbers, big and small, etc. The pupils enjoy
moving round the classroom and touching the objects whenever
possible.
• Form a train.
• Go to the head of the train. Move around the classroom imitating

the noise of a train, your pupils follow.
• Pause at various objects, touch them and say the colour. As

the pupils pass by the object they do the same.

HEAD, SHOULDERS, KNEES AND TOES
Many of the old favourite children’s songs involve doing actions
such as touching the parts of the body in the song Head, Shoulders,
Knees and Toes. Early learners really enjoy these kind of songs
but they can get a little over-excited which can cause the obvious
difficulties in controlling the activity. One way of solving this
problem and keeping it just as much fun for the children is by
forming a circle and doing the song sitting on the floor. This way
you can lead the song and all eyes are on you!
• Form a circle and sit on the floor.
• Sing the song and the pupils join in with the actions:

Head, shoulders, knees and toes,
Knees and toes.
Head, shoulders, knees and toes,
Knees and toes.
And eyes and ears and mouth and nose.
Head, shoulders, knees and toes,
Knees and toes.

• Having done it a few times, the pupils will enjoy singing the
song in different ways, quickly or slowly, loudly or quietly.
However, it's alays a good idea to finish on a slow, quiet note
in order to cool the kids down.

SIMON SAYS
Simon says is the ideal game to practise actions, but for this age
group we really need to adapt it slightly. The game is usually
played by disqualifying the players if they do the action when
they aren’t supposed to. For young children this only upsets them
and they don’t really understand why they can’t continue
playing. It’s much more positive to reward them.

• Explain in L1 that they only do the actions when the command
is given by saying Simon says...(sit down), if you don’t say
Simon they shouldn’t do the action.

• Give various commands, alternating them, sometimes saying
Simon says... and sometimes not.

• As pupils complete the task well reward them in some way,
by clapping, saying very good!, giving them a sweet, etc.)

• The commands can be given in different ways to make it more
fun.

PAINTING OR COLOURING ACTIVITIES
When doing painting or colouring activites, take the opportunity
to give pupils certain responsibilities. Appoint crayon monitors
to give out and collect the crayons, assign certain pupils to wipe
the tables, collect the paintbrushes, etc. Whenever possible use
the time to go round the class encouraging individual production
of the vocabulary being taught and to generally monitor progress.

GROUP PAINTING
• Place a large piece of paper on the wall, brown parcel paper is
ideal and cheap! Make sure it's low enough for all the pupils to
reach.
• Paint or draw the outlines of the lexical area to be practised.
• Place a carpet opposite the poster and tell the pupils to sit on it.
• Explain that they are all going to take turns to paint to

complete the poster.
• Ask two or three at a time to come and paint a part of the

poster, while practising the vocabulary and colours with the
rest of the class.

• Continue until all the pupils have had a turn painting or the
poster is finished.

• Don’t forget to put newspaper on the floor under the paints
and water. Baby  wipes are also very useful to clean the pupils’
hands quickly, when necessary.

• Refer back to the poster in future classes to recycle
vocabulary.

Many activities can be used time and time again and to practise
different concepts and lexical areas. Early learners gain confidence
and feel comfortable when they know what is expected of them.
We should also remember that at this age children have a limited
attention span, so activites have to be varied and of varying
duration. Frequent recycling of language is essential. It takes
children time to learn new songs and rhymes even in their mother
tongue so don’t expect too much from them. But once they know
it, don’t forget to do it again from time to time. Remember the
enjoyment the children get from the classes will be reflected in
their attitude to the language later on. Let’s make it fun for them!

Ruth Appleby is co-author of the teacher's book for the new
Macmillan Heinemann publication for infantil, First Steps.
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‘I believe in learner autonomy,’  a teacher said. ‘I
want my students to be autonomous.’

‘Well, yes,’ we thought, ‘we all want our students to become
better, more independent learners. Who could argue with
that? But is that what learner autonomy actually means?’
So we looked autonomy up in Leslie Dickinson's Self-
Instruction in Language Learning (CUP 1987) and found
this very interesting definition:

Autonomy describes the situation in which the
learner is totally responsible for all the decisions
concerned with his learning and the implementation
of those decisions. In full autonomy there is no
involvement of a ‘teacher’ or an institution. And
the learner is also independent of specially prepared
materials.

No teachers, no schools, no textbooks! So that’s autonomy.
Is that what we really want? In a way it is, but not now,
later. As teachers in schools with textbooks, we can help
prepare our students for the day when they leave school,
so that they can continue life-long learning. Our aim really
is not autonomy, but semi-autonomy, a stage where students
are still learning to become better, more independent
learners.

What are the characteristics of semi-autonomy in the
classroom? It includes three different kinds of activities:

1. Activities which focus on particular study skills, like
 keeping a vocabulary notebook or using a dictionary.

2. Activities which encourage the student to think about
 learning, like becoming a better listener, or exploring
 ways of learning outside the classroom.

3. Activities in which learners reflect on their learning
experience and plan future learning, such as self-
assessment.

We believe that by paying regular attention to these three
aspects we can score a double success in making our
students more efficient learners while they're in the
classroom, and  preparing them for when they leave it.

LEARNER AUTONOMY
IDEAL OR REALITY?

Let's look at some examples of activities in these three categories:

Match the questions
with the answers.

1 What’s the English word for    ?

2 What’s this called?

3 What does ‘cub’ mean?

4 How do you say      in English?

baby animal camel shark  snake

Put the words
in the right order.

1 how spell you it do please?

2 again you can say that?

3 mean what excuse you me do?

4 help please you can me?

5 this I understand word don’t.

A good way to learn
the past simple is to use
 small cards. Write the
verb on one side and
the past simple on the

other. Then test yourself!
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Judy Garton-Sprenger and Philip Prowse are authors of the new
Macmillan Heinemann ELT text for the Scuola Media, SHINE.

You can find the meaning
of new words in a dictionary,

you can ask for
help, or you can guess.
Guessing is fun! Look!

What does ‘mess’ mean? We know it’s about Jade’s
room. She says ‘Don’t ask’, so it’s probably not good.
She says ‘there are clothes everywhere’- you can see the
room with clothes on the floor and the bed. So the room
isn’t tidy - it’s a mess! It’s good to guess the meaning
of a word before you ask for help or use a dictionary.

What’s your room like?
Don’t ask! It's a mess -

there are clothes everywhere.

Follow my simple four-step
plan for good writing!

Guessing the meaning of words.

• Think before you write, and plan carefully.
• Write a first draft slowly.
• And the most important thing: read what you have

written and CHECK IT! Use a dictionary to check
your spelling. Ask another student to read your
work and check it. Then check it yourself again!

• Write a final version.

Do you like . . .
 singing songs?

reading?
doing grammar exercises?

playing
games?

learning words?
listening to cassettes?

watching videos?
talking to people?

What do you like
doing in English?

Complete the chart:

How good
are you?

Monday 21st

I listened to a song in English.

I read five pages of my reader.

Learner autonomy may be an ideal, but semi-autonomy is
an achievable reality!

Tell other students
what they are good at.

Keep a learning diary.
Write down the time you
studied English each day,

and what you studied.

Twenty minutes study a day is over two
hours a week! Two hours a week, forty
weeks a year (lots of holidays!) is eighty
hours. Think how much you can learn in a
year. Plan to do a little English every day.

speaking

listening

reading

writing

spelling vocabulary

pronunciation

Very good Good OK

Article first published in Primera Clase
(Macmillan Heinemann ELT, Spain)
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